
Inclusive FSL: Supporting 
Students with Special 
Education Needs



Nous reconnaissons 
que nous sommes sur terre et entourés d'eau, habités à l'origine par des 

peuples autochtones qui ont parcouru cette région depuis des temps 
immémoriaux.

Ce territoire se trouve sur les terres honorées par les traités Wampum; 
des accords entre les Anishinaabe , les Haudenosaunee , les Lenni

Lenape, et les nations alliées pour partager en paix et prendre soin des 
ressources autour des Grands Lacs. 

Plus précisément, nous tenons à souligner la présence des peuples de la 
Confédération des Trois Feux 

(Ojibwe, Odawa, Potawatomi), aussi que les Huron/Wendats. 

Nous nous engageons à honorer l'histoire et la culture autochtones tout 
en restant dévoués à avancer respectueusement avec toutes les 

Premières Nations, Inuits et Métis.



Framing Our Work
Have you had an experience where a 

student was excluded from FSL who could 
have succeeded with the right support?



Understand the rights of all students to access FSL 
programs.

Explore inclusive strategies for removing barriers to 
participation in FSL. 

Gain practical tools and resources to create welcoming, 
supportive and effective FSL classrooms for all students.

Consider allyship in supporting all learners in FSL.

Objectives 



FSL Programs and FSL Framework



Vision

Goals

Guiding 
Principles

Strategic 
Focus Areas

Students in English-language school 
boards have the confidence and ability 
to use French effectively in their daily 
lives. 

• Increase student confidence, proficiency, and 
achievement in FSL 

• Increase the percentage of students studying FSL 
until graduation 

• Increase student, educator, parent, and community 
engagement in FSL

• FSL programs are for all students. 
• Teaching and learning French, as one of 

Canada’s two official languages, is 
recognized and valued as an integral 
component of Ontario’s education system. 

• FSL education serves as a bridge between 
languages and cultures. 

• Learning FSL strengthens literacy skills as 
well as cognitive and metacognitive 
development. 

• Research informs decision making by all 
stakeholders. 

• Learning FSL is a lifelong journey

• Heightening awareness of FSL programs and 
benefits 

• Enhancing leadership and accountability
• Strengthening programming to improve 

achievement in FSL
• Supporting all students 
• Implementing effective practices in planning, 

teaching, and assessment
• Expanding student learning opportunities and 

heightening engagement

A Framework for FSL





Fundamental 
Principle



“…Inclusion is not about forcing individuals to conform to a dominant group, 
but rather about fostering environments where diverse identities can coexist 
and thrive. This perspective aligns with research that underscores the 
importance of recognizing and valuing the multifaceted identities of students 
to promote their academic and social well-being (Civitillo et al., 2021; Preusche 
& Göbel, 2021; Verhoeven et al., 2018).
Dr. Shelley Moore, Five Moore Minutes, Outside Pin Consulting | inclusive education

https://www.drshelleymoore.com/


G R O W T H  M I N D S E T  

If a student’s learning needs are not 
met, changes have to be made to the 
teaching/learning program.

Moving towards productive beliefs about 
participation in FSL programs

The learning needs of students 
with special education needs 
cannot be met in an FSL 
program.

F I X E D  M I N D S E T  

Transforming FSL – Including All Students in FSL

https://transformingfsl.ca/en/resources/including-all-students-in-fsl/


G R O W T H  M I N D S E T  

Language learning is a challenging and 
rewarding experience with the potential 
to benefit all students. Students with 
special education needs may benefit 
from particular strategies and/or supports 
to meet their individual needs as second 
language learners.

Moving towards productive beliefs about 
participation in FSL programs

Having French as the language 
of instruction offers an additional 
layer of difficulty that students 
with special education needs 
“just don’t need”.

F I X E D  M I N D S E T  

Transforming FSL – Including All Students in FSL

https://transformingfsl.ca/en/resources/including-all-students-in-fsl/


G R O W T H  M I N D S E T  

Teachers need the support of the larger 
community to create a learning environment 
that supports all students. FSL teachers, like 
all teachers, need appropriate training and 
resources in order to help them support 
students with special education needs in 
their classrooms.

Moving towards productive beliefs about 
participation in FSL programs

Because FSL teachers do not 
have the resources or training to 
support students with special 
education needs, such students 
would be better served by 
exemption from FSL.

F I X E D  M I N D S E T  

Transforming FSL – Including All Students in FSL

https://transformingfsl.ca/en/resources/including-all-students-in-fsl/


Strategic Focus Area 4: Supporting All Students
Schools and school boards 

• Promote the inclusiveness of FSL programs, recognizing that all students can learn FSL given the 
appropriate support 

• Apply principles of Universal Design for Learning and differentiated instruction to FSL program 
planning

• Provide required accommodations and modifications as outlined in a student’s Individual 
Education Plan (IEP) 

• Implement the Tiered Approach to prevention and intervention
• Where required for students with special education needs, ensure access to assistive technology 

as outlined in the student’s IEP 
• Involve FSL teachers in the planning and implementation of a student’s IEP where appropriate 
• Include school- and board-level resource teams (e.g., school resource teacher, FSL consultant, 

senior administration) to support problem solving and decision making 
• Support English language learners in transferring literacy skills to strengthen first-language and 

FSL skills 
• Consult with students to determine what would engage them in class and help them learn French 
• Engage all students in accepting and respecting the diversity of the school community 
• Review practices around substitutions for Core French to support the participation of all students 

10. See Learning for All, K–12, pages 22–24. 



What does the research say? 



Interesting – What did you find interesting?

Connections - What connections did you make?

Questions – What questions do you have?

Students With Exceptionalities Video





Interesting – What did you find interesting?

Connections - What connections did you make?

Questions – What questions do you have?

Breakout Room Discussion





Downloads | CAST UDL Guidelines

https://udlguidelines.cast.org/more/downloads/#choose-your-udl-guidelines-v-30-representation


The CEFR and Supporting All Students

A2

A1





“If a student requires accommodations and/or 
modified or alternative expectations in FSL, 

it is important to include the FSL teacher as 
part of the team creating and implementing 

that student’s IEP. ”  

Including Students with Special Education Needs in FSL Programs,  p. 24

Special Education Policies and 
Practices



Research-based strategies to 
support students with special 

education needs

(p. 41 - 42)

Instructional
Strategies

Assessment
Strategies

Intervention
Strategies



Continuum of support 
When developing the IEP, work 
from an understanding of a 
continuum of support, with 
accommodations only as the 
first consideration, then 
modification to the number and 
complexity of expectations at 
grade level and finally, if 
necessary, modifications to a 
lower grade level.

Accommodations 
Only

Modification to the 
number and 

complexity of 
expectations at 

grade level

Modifications to a 
lower grade level



• a description of everything that will be taught to the student;
• cut and paste from the Ontario Curriculum; 
• a list of all the teaching strategies used in regular classroom instruction;
• a daily lesson plan.

an IEP is not...



• An accommodation assists the students in achieving grade level expectations
• Accommodations may be in the areas of instruction, environment and/or assessment
• Accommodations DO NOT alter the curriculum or provincial learning expectations for the 

credit requirement
• Accommodations are available for all students.

Accommodations may include:
• Additional time
• Visual supports
• Strategic seating
• Use of laptop with speech-to-text
• Simplified language
• Graphic organizers

What is an accommodation? 



• Changes made to the grade-level expectations for a subject or course in 
order to meet a student’s learning needs. 

• Modifications may include the use of expectations at a different grade level 
and/or an increase or decrease in the number and/or complexity of 
expectations relative to the curriculum expectations for the regular grade 
level.

What Are Modifications?



Example of Messaging - Strands and IEPs for FSL
• If a student requires accommodations or modifications in FSL, it is important that the FSL educator understands 

the student learning profile. Consequently, FSL educators should be included in conversations related to students 
with IEPS.

• Most students will only require accommodations. Accommodations should be the first step in programming for a 
student. If a student requires further intervention the educator must consult with the Administrator.

• Some students with special education needs do not experience difficulty in FSL, so the supports in FSL may differ 
from those needed by the same student in another subject.

• Annual goals are specific learning outcomes that a student could realistically be expected to accomplish in one 
year.  They must be measurable and observable.

• Each modified strand should have between 1-2 well-written expectations.
• It is important to consider all strands that are modified for each term.
• Expectations for each modified strand are revised every term. (e.g., If you modify for Writing in Term 1, you also 

modify for Writing in Term 2.)
• Every attempt should be made for a student to access curriculum in all four strands each term. Should it be 

determined that student is unable to access one or more of the strands it should be decided through 
collaboration with the special education team (Administration, LST, Special Education Coordinator) and parents. 







Consider this student in your context (Grade/ Program)

• What instructional, assessment, and 
intervention strategies will you 
implement to address this student’s 
needs?

• How will  you incorporate principles 
of Universal Design for Learning 
(UDL) and differentiate instruction?

• Which individuals should be involved 
in supporting this student’s success, 
and how will each contribute?



Plan with 
the goal in 
mind





Let’s Break it Down…

Action: What the student 
will know or be able to do

Context: When, where or 
under what conditions the 
student will do the action

Terms: Criteria for 
successful achievement – 

how well, how many times, 
or how long the student is 
expected to perform the 

task

Timeline: Expected 
achievement date for an IEP 

goal



Listening:

By June 2026, name will 
show understanding 
of simple questions 
related to personal 
interests and about 
themselves using visual 
supports. Name will show 
understanding of familiar 
words and phrases by 
completing a brief 
checklist or visual multiple 
choice activities.

Annual Goal: FSL – Core French



Specific Expectation Instructional Strategy Assessment 
Method

First term:
During daily classroom talk routines (ie., 
peer-to-peer, teacher-to-student), name 
will use relevant vocabulary to answer one 
question about their personal interests in 
French using visuals or gestures.

-Supported peer-to-peer French interactions
-Sentence starter and question word supports
-Modelled and guided practice using visuals, gestures and 
personal word lists

Teacher interviews/conversations
Observations
Anecdotals

Name will show understanding of key 
vocabulary and expressions about 
themselves by completing a brief checklist 
or visual multiple-choice activities  at least 
once per week.

-Supported peer-to-peer French interactions
-Sentence starter and question word supports
-Modelled and guided practice using visuals, gestures 
and personal word lists

Teacher interviews/conversations
Observations
Anecdotals

Second term expectations are dependent on student’s progress in Term 1.



Speaking:

By June 2026, name will 
engage in spontaneous 
spoken conversations with 
teachers and peers related 
to themselves and their 
daily routines. Name will 
ask and answer simple 
questions about interests 
and daily routines when 
interacting with others.  

Annual Goal: FSL – Core FrenchAnnual Goal: FSL – Core French



Specific 
Expectation

Instructional Strategy Assessment 
Method

First term:
During classroom talk routines (ie., peer-to-
peer, teacher-to-student), name will use 
relevant vocabulary to ask one question 
and answer one question about personal 
interests at least once per week.

-Supported peer-to-peer French interactions
-Sentence starter and question word supports
-Modelled and guided practice using visuals, gestures and 
personal word lists

Teacher interviews/conversations
Observations
Anecdotals

Name will describe two or more details 
related to their daily routine using short 
expressions, relying on visuals and/or 
gestures share their ideas at least once 
per week.

-Supported peer-to-peer French interactions
-Sentence starter and question word supports
-Modelled and guided practice using visuals, gestures and 
personal word lists

Teacher interviews/conversations
Observations
Anecdotals

Second term expectations are dependent on student’s progress in Term 1.



Reading:

By June of 2026, Name will 
demonstrate an understanding of 
short French texts containing visuals 
and familiar words and phrases. 
Name will respond to simple 
questions and draw pictures to 
retell key details of the story. Name 
will identify the main idea of the 
text orally. 

Annual Goal: FSL – Core French



Specific 
Expectation

Instructional Strategy Assessment 
Method

Name will demonstrate an understanding 
of short French texts containing visuals 
and familiar words and phrases read 
aloud by responding to short questions 
(e.g. Oui/non, vrai/faux, choice of 2 
responses) about the text at least once 
per week.

-Modelled retell through think-alouds
-Sentence starter supports
-Modelled and guided practice using visuals, gestures and 
personal word lists

Teacher interviews/conversations
Observations
Anecdotals

Name will respond to simple questions 
and draw pictures to retell key details of 
at least three texts read aloud. Name 
will state the main idea of the texts read 
aloud. 

-Modelled retell through think-alouds
-Sentence starter supports
-Modelled and guided practice using visuals, gestures and 
personal word lists

Teacher interviews/conversations
Observations
Anecdotals

Second term expectations are dependent on student’s progress in Term 1.



Writing:

By June 2026, name will 
write simple words and 
phrases conveying 
information about 
themselves and familiar 
topics following models 
and incorporating some 
basic vocabulary from a 
visual dictionary and 
anchor charts.

Annual Goal: Core FrenchAnnual Goal: FSL – Core French



Specific 
Expectation

Instructional Strategy Assessment 
Method

First term:
Name will use relevant vocabulary and 
expressions related to themselves in a fill-
in-the-blank format at least three times.

-Practice using the words/expressions in oral conversation first
-Modelled and guided practice
-Use a completed sample as a model

-Teacher interviews/conversations
-Observations
-Anecdotals
-Rubric

Name will make a poster using  visuals, 
words and short phrases to share 
information about their interests and a 
familiar topics at least once.

-Practice using the words/expressions in oral conversation first
-Modelled and guided practice
-Use a text as a model
-Checklist

Teacher interviews/conversations
-Observations
-Anecdotals
-Rubric

Second term expectations are dependent on student’s progress in Term 1.





“To be effective, instruction must be 
based on the belief that all students 
can be successful and that learning 
French is important and valuable for 
all students.” 

The Ontario Curriculum: French as a Second Language − Core, Grades 4–8; Extended, Grades 4–8; Immersion, Grades 1–8, 2013, P.31 
and The Ontario Curriculum: French as a Second Language − Core, Extended, and Immersion French, Grades 9 to 12, 2014 , P 35



Merci 
beaucoup!

angeline.humber@publicboard.ca
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