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Nous reconnaissons que nous sommes situés sur la terre 
traditionnelle du peuple Anishinaabeg . Les Anishinaabeg 
incluent les nations Ojibwe, Odawa et Pottawatomi, 
connue sous le nom de Confédération des Trois Feux. 
Nous reconnaissons la présence durable des peuples des 
Premières Nations, des Métis et des Inuits sur cette terre 
et nous sommes dévoués à avancer dans l’esprit de la 
réconciliation et du respect.
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What is the CEFR?1
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The Common European Framework of Reference - The CEFR 

The CEFR is a research-based 
framework created by the Council 
of Europe to have an international 
common description of 
second-language proficiency.
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The CEFR is a tool that describes the competences needed by 
second-language learners in order to be able to communicate 
effectively in four areas: speaking, listening, reading, and writing. 
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What might it look like in the FSL Classroom?

1. En français SVP 
2. Grammar in Context 
3. Action-Oriented Approach 

https://www.acpi.ca/wp-content/uploads/2023/09/Copy-of-What-might-I-experience-in-a-CEFR-inspired-classroom.pdf


The Action-Oriented Approach2
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The Action-Oriented Approach
to language acquisition views 
communication as a social activity 
designed to accomplish specific tasks. 

The CEFR emphasizes active language use 
that develops five language skills – spoken 
production, spoken interaction, listening, 
reading, and writing

The Action Oriented Approach

https://transformingfsl.ca/wp-content/uploads/2015/12/FINAL_CSC605_poster_English_01.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FINAL_CSC605_poster_English_01.pdf
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“The approach adopted here views users and learners of a language 
primarily as ‘social agents,’ i.e. members of society who have tasks to 
accomplish in a given set of circumstances, in a specific environment 

and within a particular field of action. 
We speak of ‘tasks’ in so far as the actions are performed by one or 

more individuals strategically using their own specific competences to 
achieve a given result. The action-based approach therefore also takes 
into account the cognitive, emotional and volitional resources and the 

full range of abilities specific to and applied by the individual as a social 
agent.”

(CEFR, p. 9) 

The Action Oriented Approach
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From Communicative to …… Action-Oriented

https://transformingfsl.ca/wp-content/uploads/2015/12/TAGGED_DOCUMENT_CSC605_Research_Guide_English_01.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FINAL_CSC605_poster_English_01.pdf
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The Action-Oriented TAsks
In the action-oriented approach, the learner must be 
aware of the goal and the nature of the task that he or she 
must accomplish. 
The learner must understand what the accomplishment of 
this task entails in terms of language activities and 
non-language activities. The learner must be aware of his 
or her needs, strengths, and weaknesses with respect to 
this task — in other words, what he or she already knows 
and already knows how to do — and what he or she still 
needs to learn in order to maximize the likelihood of 
successfully accomplishing the task.

https://www.acpi.ca/wp-content/uploads/2023/09/Creating-Action-oriented-tasks-2.pdf
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How the CEFR defines communicative language activities?
Language activities involve the exercise of one’s communicative 
language competence in a specific domain in processing (receptively 
and/or productively) one or more texts in order to carry out a task.  
(CEFR, p. 10)  

https://transformingfsl.ca/wp-content/uploads/2015/12/TAGGED_DOCUMENT_CSC605_Research_Guide_English_01.pdf
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How the CEFR defines communicative language activities?
The CEFR distinguishes between four “types” of 
activity:

“The language learner/user’s communicative 
language competence is activated in the 
performance of the various language activities, 
involving reception, production, interaction or 
mediation (in particular interpreting or 
translating). Each of these types of activity is 
possible in relation to texts in oral or written 
form, or both.” (p. 14) 
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Pourquoi la communication Oral?
La production et la 
compréhension orale 
composent 80% du 
contenu du 
programme de 
français cadre au 
palier élémentaire. 

Comment y arriver?

https://transformingfsl.ca/wp-content/uploads/2019/07/FSL_GrammaireenAction-2.pdf
https://transformingfsl.ca/wp-content/uploads/2019/07/FSL_GrammaireenAction-2.pdf
https://transformingfsl.ca/wp-content/uploads/2019/07/FSL_GrammaireenAction-2.pdf
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Pourquoi la communication Oral?
« La langue n’est pas 
parlée au niveau de la 
phrase, mais au niveau 
du discours, où les 
référents sont tirés des 
phrases précédentes et 
suivantes, et non de 
phrases individuelles et 
isolées. » 

https://transformingfsl.ca/wp-content/uploads/2019/07/FSL_GrammaireenAction-2.pdf
https://transformingfsl.ca/wp-content/uploads/2019/07/FSL_GrammaireenAction-2.pdf
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“Students will communicate and interact 
with growing confidence in French while 

developing the knowledge, skills, and 
perspectives they need to participate fully as 

citizens in Canada and in the world.”

Ontario FSL Curriculum Vision - 2013



Planning 
Action-Oriented Tasks

3



19

- Un contexte authentique

- Pertinente aux élèves 

- Motivante

- Établit le rôle de tous ceux qui sont impliqués dans la tâche et 
leurs relations sociales

- Crée un besoin de communication

Planning Action-Oriented TAsks

https://transformingfsl.ca/wp-content/uploads/2015/12/From-Communicative-To-Action-Oriented_Theory-into-Practice.pdf
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Exemples des taches-actionnelles 

https://transformingfsl.ca/wp-content/uploads/2015/12/TAGGED_DOCUMENT_CSC605_Research_Guide_English_01.pdf
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Exemples des taches-actionnelles 

https://transformingfsl.ca/wp-content/uploads/2015/12/TAGGED_DOCUMENT_CSC605_Research_Guide_English_01.pdf


22

Planning Action-Oriented TAsks
● Étape 1: Identifier les attentes ainsi que le contenus 

d’apprentissage 
● Étape 2: Rédiger des objectifs d’apprentissage (1-2) d'après le 

continus d’apprentissage. Utiliser un vocabulaire familier à l'élève 
… On apprend à ….

● Étape 3: imaginer une situation authentique, pertinente et 
significative pour les élèves.

● Étape 4: concevoir une tâche pour survenir de la situation.
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Planning Action-Oriented TAsks
● Étape 5:   Écrire les consignes pour la tâche 
● Étape 6: Penser aux critères d'évaluation “ Je peux…” 
● Étape 7: Penser aux modifications pour les élèves avec des 

besoins spéciaux.  
● Étape 8: Créer une grille d'évaluation pour la tâche finale. 
● Étape 9: identifier les sous-tâches que les élèves ont besoin de 

faire pour réaliser la tâche finale. 
● Étape 10: planifier des leçons structurées pour réaliser les 

sous-tâches en menant les élèves à la tâche finale. 
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Planning Action-Oriented TAsks
 

https://www.edu.gov.on.ca/eng/curriculum/elementary/fsl18-2013curr.pdf
https://www.edu.gov.on.ca/eng/curriculum/elementary/fsl18-2013curr.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/CSC605_Editable-Lesson-Planning-Template.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/CSC605_Editable-Lesson-Planning-Template.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-3.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-3.pdf


Assessment in the CEFR 
Classroom4
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Assessment in the CEFR Classroom
➢ Observations/Anecdotal sheets 
➢ Check lists
➢  Rubrics
➢ Success criteria ‘I can…. “ statements
➢ Exit tickets
➢ Single point rubric
➢ Self-assessment and peer assessment
➢ CEFR Evaluation Wheels  

https://www.omlta.org/wp-content/uploads/2015/04/A3-Bridging-the-Gap-Oral-Self-Assessment-Wheels-Barrie-Region.pdf
https://www.caslt.org/wp-content/uploads/2021/12/sample-aat-esl-a-b-en.pdf


Examples of Action 
Oriented Tasks 5
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Examples of Action-Oriented tasks 

Source: : A Guide to reflective practice for FSL Teachers - Action-Oriented Approach

https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-3.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-3.pdf
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Lesson plan Template 

https://transformingfsl.ca/wp-content/uploads/2015/12/CSC605_Editable-Lesson-Planning-Template.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/CSC605_Editable-Lesson-Planning-Template.pdf
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“To reach their potential, students need to hear, see, use 
and reuse French in meaningful yet developmentally 

appropriate contexts.” 

The FSL Curriculum 2013

Pour REussir

http://www.edu.gov.on.ca/eng/curriculum/elementary/fsl.html
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A Guide to reflective practice for FSL Teachers - Action-Oriented Approach

Using Cooperative Learning in French as a second language 

Assessment in Action 

Resources

https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-3.pdf
https://tspace.library.utoronto.ca/bitstream/1807/92941/1/using%20cooperative%20learning%20in%20a%20french.pdf
https://www.caslt.org/wp-content/uploads/2021/12/sample-aat-esl-a-b-en.pdf
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Questions
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