
Special Education 
in FSL
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Halton tel que nous le connaissons aujourd'hui est riche en histoire et traditions modernes issues 
des nombreuses Premières Nations et des Métis. Les Anishinaabe, les Attawandaron, les 
Haudenosaunee et les Métis - ces terres qui entourent les Grands Lacs sont imprégnées 
d'histoire Indigène.
Alors que nous nous réunissons aujourd'hui sur ces terres de traités, nous avons la responsabilité 
d'honorer et de respecter les quatre directions, la terre, les eaux, les plantes, les animaux, les 
ancêtres qui y marchaient avant nous, et tous les éléments merveilleux de la création qui 
existent.
Nous tenons à remercier les Mississaugas de la Première Nation Credit du partage de leur 
territoire traditionnel avec nous.

Honorer la terre et le 
territoire
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⪢ Identify the “hurdles” in our FSL 
classrooms

⪢ Explore Ministry resources to support 
ALL learners in FSL programs

⪢ Explore some need-specific strategies 
that can work in the FSL classroom

⪢ Discuss assessment strategies
⪢ Consider Universal Design and 

Differentiated instruction
⪢ Compare and contrast accommodations 

and modifications

Today we will…



“This student already 
struggles in English; 
they should not be in 

French.”



“French is just another layer 
of difficulty when the student 

already experiences 
academic challenges.”



“A student’s special 
education needs 

cannot be met in a 
FSL program.”



“FSL programs are not 
for everyone.”



“How can SERTs who don’t 
speak French support 

students in FSL 
programs?”



Ontario Curriculum, French As A Second Language, 2013



Ontario Curriculum, French As A Second Language, 2013
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Do we agree?



Ontario Curriculum, French As A Second Language, 2013
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Nous sommes d’accord?

● Tous les élèves peuvent réussir. 
● Chaque élève présente des modes d’apprentissage dominants qui lui sont propres. 
● Les pratiques pédagogiques fructueuses s’appuient sur des travaux de recherche 

ancrés dans des données probantes dont les résultats sont nuancés par l’expérience. 
● La conception universelle de l’apprentissage et la différenciation pédagogique sont 

des moyens efficaces et interconnectés pour répondre aux besoins de tout groupe d’
élèves en matière d’apprentissage et de rendement. 

● Les titulaires de classe sont les acteurs clés du développement des compétences des 
élèves en littératie et en numératie. 

● Le personnel enseignant a besoin de l’appui de la communauté pour créer un 
environnement d’apprentissage favorable à tous les élèves. 

● L’équité n’est pas synonyme d’uniformité.



“
What is our hope for ALL learners in FSL?
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An extremely effective 
approach to assessment 
and intervention is the 
‘tiered’ approach, which 
sequentially increases the 
intensity of instructional 
interventions.
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La conception universelle de l’apprentissage

● “La conception universelle de l’apprentissage 
est inspirée de la planification en 
architecture pour l’accessibilité des 
personnes ayant un handicap physique” 

(Turnbull, Turnbull, Shank, Smith et Leal, 2002)

● La flexibilité et l’inclusion
● Un espace bien conçu
● La simplicité
● La sécurité
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● Cette conception nous encourage à:
○ développer un profil de classe 
○ utiliser des nouveaux stratégies pour 

planifier, enseigner et évaluer
○ se rendre compte qu’on peut aider 

plusieurs de nos élèves avec une 
seule stratégie mais dans des façons 
différentes

Pourquoi est-ce important en 
Ontario?
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“
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Différencier le contenus (content)



Différencier le processus (process)



Différencier le production (product)
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How do I keep track of it all?
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Accommodations
• Any change to the way information is 
presented and the ways in which students 
convey their understanding/skill to the teacher

• Accommodations do not alter the provincial 
learning expectations for the grade level

• Any student can have accommodations
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Three Types of 
Accommodations

Adjustments to:

1. Instructional (teaching strategies)
2. Environmental (physical 

environment)
3. Assessment (assessment activities 

and methods)
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Modifications

• changes made to the grade level curricular 
expectations including the achievement chart to 
address the current performance for a subject/course to 
meet the needs of the student

• they include:
– expectations from a different grade level

– significant changes to the number and/or complexity of the expectations at grade level 
(achievement chart)
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“The Achievement Chart

Knowledge and 
Understanding

Thinking

Communication

Application
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“This student already 
struggles in English; 
they should not be in 

French.”



● All students can learn, and they learn at their own pace 

● Fluency in more than one language can have a positive correlation on future 
outcomes both personally and professionally

● Studies show that studying multiple languages increases one’s executive 
functioning skills

● Generally students who are proficient in multiple languages can improve skills 
in all languages

● Students who are proficient in multiple languages have a greater variety of 
strategies for language development than monolingual students
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“French is just another layer 
of difficulty when the student 

already experiences 
academic challenges.”



● All subjects can possibly cause difficulties and all can be 
supported

● Like all other programs the FSL programs were intentionally 
designed to support students with a wide range of learning 
needs

● One student's needs are not cause alone to exclude them from 
learning French

● French can be another layer of success and consolidation
35



“A student’s special 
education needs 

cannot be met in a 
FSL program.”



● We can support them the same way we 
support them in other subjects

● Every child has different needs that need to be 
accommodated; French is no different.
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“FSL programs are not 
for everyone.”



● Students can be accommodated as needed. If 
modifications are required, follow the Problem Solving 
Pathway.

● There is very little evidence to support this myth

● All students can develop proficiency in FSL programs
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“How can SERTs who don’t 
speak French support 

students in FSL 
programs?”



● The strategies to support specialized learning needs in FSL are 
consistent with those of English instruction

● SERTs can help French teachers with strategies and 
accommodations specific to that student

● Collaboration between SERTs and FSL teachers is instrumental 
to the success of any support model

● Many support strategies (e.g., teacher proximity, visual anchors, 
prompting, etc) are not language dependent
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Dice Game

Chameleon Activities

Arnett, K. and Bourgoin, R.  Access for Success:  Making Inclusion Work for Language Learners
Companion guide



Tweaks to help a student who...

...has low output ...has difficulty with 
attention, memory 

or both

...has challenges 
processing and 

producing language

...is gifted

● Incorporate a “free 
choice” as one of 
the options- the 
students can come 
up with the 
question or prompt.

● Allow one re-roll

● Provide the 
questions on the 
index cards for 
reference

● Simplify the 
prompts or 
questions

● Provide a sentence 
starter

● Provide more 
complex prompts or 
questions

● Allow the student 
to make suggestions 
for a couple of 
prompts or 
questions
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How does the 
learner feel?

Try it out:

1-Adversity thick aims see miss fund.

2-Of her tie mew maybe calm tie red.

3-Frost rations all soak amen feline.

4-Ow men heat ryes worn eat ted tutti oak thesis end tenses?

5-Al mushed hid chew hunt her sand trite hoe weigh?

(Arnett, 2013)



So what can I do to support?

-Avoid speaking with your back turned to the student

-Use appropriate and familiar language when giving explicit directions for 
an entry point to a task.

-Use visuals to cue or represent certain concepts that were presented in 
your instruction.

-Use non-verbal gestures so the student can ask for support.

-Provide wait time of at least 9 seconds to process the prompt or question 
being asked of the student.

-Resist the urge to provide immediate clarification.

-Explicitly teach which sounds correspond to which letters

-Link activities to a students personal interest

Try It Out!
Strategies that facilitate this 

thinking

1. Think-Pair-Share
2. Talk to your elbow partner



#1. Staying on Task

#2. Working Memory Challenges

#3. The Blank Stare

#4. Daydreaming

#5. Constantly Losing Things

#6. Not Following Directions



Why does this student respond to my question in a 
delayed manner?
Possible Explanation #1: ADHD

-A student diagnosed with predominantly inattentive type(ADHD-I) is someone who 
may shut down when faced with multiple stimuli.

-A student diagnosed with predominantly hyperactive/impulsive type(ADHD-HI) will 
try to respond to all the stimuli at once and ultimately not be able to properly 
accomplish any of the tasks.

-Combined type(ADHD-C)



So what can I do to support?
-Consider flexible seating arrangements or work station.

-Encourage student to listen to calming music or headphones during independent work.

-Visible agenda of the day, lesson and clear goals when possible.

-Checklists 

-Choice board

-Wait time

-Set clear and attainable expectations for classroom norms that are frequently revisited.

-Extra writing tools and class materials for students who may be struggling to remember their 
own.



“Regardless of the subject matter, students
working in small groups tend to learn more of 
what is taught and retain it longer than when 
the same content is presented in other 
instructional formats.” ~Barbara Gross Davis, Tools for 
Teaching, 2009
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L’enseignement en petits groupes
Small group instruction



“

50 Accountable Talk



Je vois…

Je vois aussi….

C’est un(e)...

Le...est aussi….
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Accountable Talk/Prompts



parlons….

1. Où va cette fille?
2. Elle a quel âge? 

Comment le sais-tu?
3. Quel mois est-il? 

Comment le sais-tu?
4. Qui prend le photo?



Guiding 
Resources

All images are linked

53



Merci
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