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FROM AWARENESS to ACTI ON 
From Awareness to Action is a professional learning 
publication to support school administrators in the 
strengthening of French as a Second Language. 

ISSUE 2 The Common European Framework of Reference and its role
in second-language teaching and learning 

IN THIS ISSUE the focus is 
on the CEFR and the action-
oriented approach to 
language learning 

What is the Common European Framework of Reference (CEFR)? 
The CEFR is a research-based framework conceived in the early 1990s under the 
direction of the Council of Europe in response to the challenge of creating a common 
description of second-language proficiency that could be used internationally. The 
CEFR is neither a program nor a curriculum/syllabus; it is a tool that describes the 
competences needed by second-language learners to be able to communicate 
effectively.  In 2018, a companion volume was released that updates and adds new 
descriptor scales that provide clearer access to the research. 

Why the CEFR? 
A Framework for French as a Second Language in Ontario Schools, K–12 underlines 
the value of using the CEFR. It states: “In Ontario, this reference tool is recognized as a 
valuable asset for informing instruction and assessment practices in FSL 
education” (p. 4). As educators gain an understanding of the CEFR, they pause and 
reflect on teaching strategies that result in improved proficiency for students. 

What are the key components of the CEFR? 
The CEFR describes competences of the second-language learner in five areas: spoken 
production, spoken interaction, listening, reading, and writing. In addition, the six levels 
of proficiency are described in terms of “can-do” statements. The following chart 
provides simplified descriptions of the six levels. 
The learner can: 

A1 
A2 

B1 

Comprehend and use familiar simple words and expressions.
Understand and communicate in frequently used isolated sentences in their 
immediate environment (e.g., shopping, life at school and family). 
Understand the main points of everyday communication and 
deal with most situations that are familiar or of personal interest. 

B2 Understand concrete and abstract concepts and interact with a degree of ease 
and spontaneity in the target language. 

C1 /C2    Understand with ease virtually everything heard or read and express
     himself/herself spontaneously, fluently and precisely in complex 
     situations.  
Click for full description: https://transformingfsl.ca/wp-content/uploads/2019/09/
CEFR-101-Global-Scales.pdf

CONTINUED ON NEXT PAGE 

Research 
Jones and Jones (2001) 
reported that “the 
programs that boys talked 
about most critically were 
traditional, teacher-fronted 
classrooms where the 
students had little 
opportunity to use the 
target language and thus 
failed to develop any real 
oral proficiency.” 
Kissau and Turnbull (2008), 
“Boys and French as a second 
language: A research  agenda 
for greater understanding,” 
Canadian  Association  of 
Applied Linguistics, vol. 11, 
no. 3 

October 2022 May 2023

From Awareness to Action is a professional learning 
publication to support school administrators in the 
strengthening of French as a Second Language.

FROM AWARENESS to ACTION
FSL for School Administrators

Pathways in French as a Second Language in Grades 7 to 12

January 2016

ISSUE 7

Principals and vice principals have a critical role in ensuring that all 
students are provided opportunities and supports as they plan their 
individual pathways through school and transition to their initial 
postsecondary destination. The recent documents Creating 
Pathways to Success: An Education and Career/Life Planning 
Program for Ontario Schools 2013, the Ontario Curriculum, Grades 
9 to 12: French as a Second Language – Core, Extended and 
Immersion French 2014, and Including Students with Special 
Education Needs in French as a Second Language Programs: 
A Guide for Ontario Schools 2015 present an opportunity to review 
current practices to ensure that the benefits of second language 
learning in Grades 7 to 12 are highlighted for all of our students.

New Courses, New Opportunities
The 2014 secondary FSL curriculum emphasizes FSL as an essential component of diverse pathways. The following table 
summarizes some of the new courses and other opportunities for students to continue their FSL studies:

Key Information New Opportunities

New courses in 
Core French

New courses in 
French Immersion

Alternative 
(non-credit) 
course options

Graduation 
requirements

• Grades 9 and 10 Core French Open (FSF10, FSF20) • Gr. 9 Open (FSF1O) is an introductory course for
students who have little or no knowledge of French
or who have not accumulated the minimum of 600
hours of elementary Core French instruction

• Grades 9 and 10 French Immersion Applied (FIF1P, FIF2P)
• Grades 11 and 12 French Immersion Open (FIF30, FIF40)

• Immersion students may continue their FSL studies
in either the academic or applied pathways.

• K courses, which are alternative (non-credit) courses, can also be
designed to include FSL components for students working
towards an OSSC (Ontario Secondary School Certificate) or a
Certificate of Accomplishment.

• For example, the alternative (non-credit) course KEN
(Language and Communication Development) might
offer simple expressions and vocabulary in French.

• Students must earn a minimum 30 credits, including 1 credit in FSL.
• A maximum of 2 credits in FSL may count as additional

compulsory credits. 1 credit from Group 1, and 1 credit from either
Group 2 or Group 3

• Students may select up to three FSL credits to meet
the requirements of the Ontario Secondary School
Diploma.

The role of principals, vice principals 
and guidance educators is to bring 
these new opportunities to the attention
of students while reinforcing the part 
FSL plays in their pathway and career 
planning. Students will benefit from 

understanding all pathway implications. This will enable them to make 
connections between the advantages of language learning and the 
impact on longer term career/life goals.   

“Schools and school boards explore 
the use of flexible timetabling and 
scheduling to provide students with 
a wider range of options and to avoid 
conflicts with mandatory courses 
(e.g., use block scheduling).” 
A Framework for French as a Second 
Language in Ontario Schools (2013), p. 16

WHAT’S MY ROLE?

ISSUE 10 Supporting FSL Teacher Language Proficiency in French

French programs, especially immersion, continue to grow in popularity. At 
the same time, school boards are struggling to find FSL teachers considered 
proficient enough to teach these programs. It is worthwhile for school boards 
and administrators to reflect on what is meant by language proficiency and 
what can be done to support ongoing language development for teachers. The 
hiring process can serve as an opportunity to assess a teacher’s language 
proficiency as a starting point.

According to Meeting Labour Market Needs for French as a Second Language Instruction in Ontario (OPSBA 
OLMP Year End Report 2021), 20% of new teachers surveyed reported a lack of confidence in their FSL teaching 
with one of the main contributors being a lack of confidence in their communication skills in French. Many educators 
fear not appearing “bilingual enough” or worry that their accent isn’t “good enough” (Building Linguistic Security: Be 
Brave, Speak French! 2020).

Using a growth mindset, how can administrators support linguistic risk-taking by staff?
The goal of the French as a Second Language program is communication and interaction “with growing 
confidence in French” (The Ontario Curriculum: French as a Second Language Revised, 2013, p. 6). Focusing on 
communication in French and placing emphasis on the ongoing development of language is an important message 
to promote with staff and families. It is an opportunity to share a message of inclusion. Accents and vocabulary may 
differ. By recognizing and celebrating French diversity, we acknowledge the richness of the French language and 
foster a sense of belonging for all. It is also worth noting that proficiency levels of language identified in the ‘can 
do’ statements of the Common European Framework of Reference (CEFR) also focus on the clarity and ability to 
communicate messages (CEFR Companion Volume 2020).

CONTINUED ON NEXT PAGE

IN THIS ISSUE 
the focus is on encouraging 
and supporting the ongoing 
language development of 
FSL teachers.

Learning a language is about 
communicating messages in the 
target language. By listening and 
engaging with French speakers 
from a variety of cultures, and 
in different contexts, staff and 
students will continue to develop 
confidence and proficiency in their 
language skills.

https://www.opsba.org/wp-content/uploads/2021/02/FSL-OLMP-Year-End-Report.pdf
https://www.opsba.org/wp-content/uploads/2021/02/FSL-OLMP-Year-End-Report.pdf
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
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How can I support the development and progress of teacher 
proficiency and confidence in French?
New FSL teachers ranked opportunities to use / improve French language skills 
among the top three professional learning needs (Meeting Labour Market Needs for 
French as a Second Language Instruction in Ontario – OPSBA OLMP Year End Report 
2021). A teacher’s lack of confidence and proficiency can undermine their ability to 
teach effectively and their sense of self-efficacy leading to lower job satisfaction and 
higher turnover (OPSBA Developing a French-Language Proficiency Assessment 
Toolkit and Resource Guide, Year 1, p. 19 Developing a French-Language Proficiency 
Assessment Tool-Kit and Resource Guide). Leadership Strategies to support the 
ongoing development of language proficiency and confidence for staff include:

•	 Promote the visibility of French throughout the school through signs and  
wall displays

•	 Include messages in school communications (e.g., newsletters, websites)  
that celebrate French language learning

•	 Establish a non-judgmental language environment that encourages “linguistic  
risk-taking” and that includes written as well as oral communication (e.g., email, 
notes, announcements)

•	 Support opportunities for collaboration with other FSL teachers on staff and  
beyond the school.

•	 Promote a culture of learning where mistakes are seen as essential to l 
anguage improvement

•	 Model and encourage staff and students to speak in French inside AND outside  
the classroom

•	 Create opportunities for professional learning that occurs solely in French

Establishing a culture of language risk-taking is a whole school approach. It is 
important to invite the ideas from staff both individually and collectively as to how they 
see the promotion and encouragement of French communication in the school and 
their own language development. 

Many FSL educators are on a language continuum and desire professional learning 
and opportunities to improve their French proficiency and confidence. This is 
especially the case for FSL teachers new to the profession. School administrators are 
encouraged to support French-language proficiency for their FSL teachers.

ISSUE 11: Look for Digital Second Language Learning Kindergarten to Grade 12

One article to read, one quote to consider, one link to click... 

1.	 CEFR: Common Reference levels – Qualitative aspects of spoken language use –  
An at-a-glance chart of descriptors to help language speakers self-assess strengths 
and areas for growth CEFR level descriptions.

2.	 “Educators may also experience linguistic insecurity, and this can have a direct 
effect on FSL programs if teachers don’t feel supported in and/or leave their French 
positions. Just as with language learners at any level, ongoing linguistic development is 
necessary.” Dr. Wendy Carr, UBC Education Professor & CPF National Board Director, 
Be Brave, Speak French! 
Reflection question: As a school administrator, how do I model and demonstrate 
value for ALL French speakers? 

3.	 Canadian Parents for French – Be Brave, Speak French! 

https://www.opsba.org/wp-content/uploads/2021/02/FSL-OLMP-Year-End-Report.pdf
https://www.opsba.org/wp-content/uploads/2021/02/FSL-OLMP-Year-End-Report.pdf
https://www.opsba.org/wp-content/uploads/2021/04/HeritageCanada-FSL-Proficiency_a.pdf
https://www.opsba.org/wp-content/uploads/2021/04/HeritageCanada-FSL-Proficiency_a.pdf
https://www.coe.int/en/web/common-european-framework-reference-languages/level-descriptions
https://cpf.ca/wp-content/uploads/CPF_2020_LinguisticSecurityBrief_EN_v9_EMAIL-1.pdf

